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Kingsley Community Primary School 

Feedback and Marking Policy.

Agreed with staff: 
Agreed by Governors: 
Review:   
Introduction:

This policy outlines the organisation and management relating to the marking and feedback of children’s work in Kingsley Community School. This policy has been drawn up as a result of staff consultation.

Curriculum Intent:

‘The ability to learn is underpinned by the teaching of basic skills, knowledge, concepts and values. High expectations in speech, language and communication strengthen the children’s ability to learn at a deeper level, allowing them to articulate their learning; demonstrating quality thinking and application of skills and knowledge. Pupils at all levels are helped to achieve their potential. Those who are most able are challenged and encouraged to expand their skills and knowledge. Those who find learning more difficult are encouraged and given targeted support to embed skills, to develop at their own pace and to learn in a style that best suits their individual needs.’

All staff at Kingsley strive to ensure that from the children’s different starting points, they make good progress academically, emotionally, creatively, socially and physically. Ongoing teacher assessment will ensure that knowledge, understanding and skills are secured and embedded so that children attain highly and are fully prepared for secondary school. We understand and value the link between academic achievement and well being.
Our Marking and Feedback Policy is designed to support our whole curriculum intent and to encourage pupils and teachers to consider ‘why’ and ‘how’ improvements can be made to their work.
We recognise that effective and impactful feedback goes hand in hand with flexible, adaptable and personalised daily planning and teaching. Ongoing formative assessment will inform our input, targeted groups, resourcing and other classroom practice in every lesson.

Purpose:

At Kingsley Primary School, we recognise the importance of feedback as an integral part of teaching and learning. We fully believe that feedback for pupils about their work is an essential element of our practice, and a significant factor in helping children make good, and sometimes accelerated progress. This can sometimes be written feedback, sometimes be oral and sometimes be in the actions we take to intervene and personalise learning next steps. Children should be aware of all aspects of our approaches to feedback. All members of staff are expected to be familiar with the policy and to apply it consistently, in conjunction with our assessment policy and practice. We recognise that the teaching team consists of teachers, teaching assistants and other specialist staff employed by the school and/or LEA and that feedback , although the class teacher’s responsibility, may come from any of these partners.
 We believe that the purpose of feedback and marking is that pupils are given an opportunity to improve. It should lead to improvement, otherwise it is a waste of valuable teacher time; time that could be spent on lesson planning and design. 

Basis For Our Practice:

The school’s policy has been devised using key research on effective feedback and the workload implications of the last decade related to written marking. It is underpinned by the evidence of best practice from the Education Endowment Foundation (EEF) and other expert organisations. 

The quality of existing evidence focused specifically on written marking is low. This is surprising and concerning bearing in mind the importance of feedback to pupils’ progress and the time in a teacher’s day taken up by marking. Few large-scale, robust studies, such as randomised controlled trials, have looked at marking. Most studies that have been conducted are small in scale and/or based in the fields of higher education or English as a foreign language (EFL), meaning that it is often challenging to translate findings into a primary or secondary school context or to other subjects. Most studies consider impact over a short period, with very few identifying evidence on long-term outcomes.  Some findings do, however, emerge from the evidence that could aid school leaders and teachers aiming to create an effective, sustainable and time-efficient marking policy. 

These conclude that: 

1. Careless mistakes should be marked differently to errors resulting from misunderstanding. The latter may be best addressed by providing hints or questions which lead pupils to underlying principles; the former by simply marking the mistake as incorrect, without giving the right answer

2.  Awarding grades for every piece of work may reduce the impact of marking, particularly if pupils become preoccupied with grades at the expense of a consideration of teachers’ formative comments 

3.  The use of targets to make marking as specific and actionable as possible is likely to increase pupil progress
4. Pupils are unlikely to benefit from marking unless some time is set aside to enable pupils to consider and respond to marking 

5.  Some forms of marking, including acknowledgement marking, are unlikely to enhance pupil progress. 

The EEF research shows that effective feedback should: 

( Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal 

• Be specific, accurate and clear 

• Encourage and support further effort 
• Be given sparingly so that it is meaningful 
• Put the onus on students to correct their own mistakes, rather than providing correct answers for them 
• Alert the teacher to misconceptions, so that the teacher can address these in subsequent lessons. 
Additionally, the Department for Education’s (DFE) research has highlighted excessive written marking as a key contributing factor in unsustainable teacher workload. As such we have investigated alternatives to written marking which can provide equally effective feedback in line with the EEF’s recommendations, and those of the DfE’s expert group which emphasise that marking should be ‘meaningful, manageable and motivating’. We have also taken note of the advice provided by the National Centre for Excellence in Teaching Mathematics (NCETM) that the most important activity for teachers is the teaching itself, supported by the design and preparation of lessons.
 Key Principles 
· The sole focus of feedback should be to further children’s learning;
· Evidence of feedback is incidental to the process; we do not provide additional evidence for external verification, but look at the impact in children’s work.
· Feedback should empower children to take responsibility for improving their own work; not the adults always doing this for the pupil.
· Written comments should be used for those children who otherwise are unable to locate their own errors, even after guided modelling by the teacher, or to scaffold challenge
· Children should receive feedback either within the lesson itself or it in the next appropriate lesson. The ‘next step’ is usually the next lesson. 
· Feedback is a part of the school’s wider assessment processes which aim to provide an appropriate level of challenge to pupils in lessons, allowing them to make good progress.
· New learning is fragile and usually forgotten unless explicit steps are taken over time to revisit and refresh learning. Therefore, teachers will need to give feedback at some distance from the original teaching input when assessing if learning is now secure. Our aim is to make use of the good practice approaches outlined by the EEF toolkit to ensure that children are provided with timely and purposeful feedback that furthers their learning, and that teachers are able to gather feedback and assessments that enable to adjust their teaching both within and across a sequence of lessons.

Marking and feedback should:

· Consolidate knowledge and help move learning forward.

· Have an impact on what the child does next

· Have an impact on planning or organization of the next lesson

· Be manageable for the Teacher and accessible to the children.
· Involve the Teacher working with all  children.

· Give recognition and praise for achievement and clear strategies for improvement.

· Celebrate success

· Allow specific time for children to read, reflect and respond to marking where appropriate.
·  Respond to individual learning needs taking opportunities to mark face-to-face where appropriate.

· Inform future planning/ teaching or learning.
· Allow pupils to be able to be articulate about their learning

· Ultimately be seen by children as a positive approach to improving their learning.

We believe that effective feedback, as documented in this policy, has a significant impact on raising achievement. This goes hand in hand with the organisation of next step intervention. It is essential to return to marking or feedback comments or verbal targets and check that they have been taken note of, this is a crucial element.

For those lessons where physical marking is not needed the teacher should ensure that one or all of the following are considered

· Impactful individual verbal feedback

· follow up feedback, discussion of previous feedback

· re-organisation of the next task to extend or to remediate

· consideration to adjust short or medium term planning for the class, group or individual.

Feedback and marking in practice 
Timing of Feedback

Feedback occurs at one of four common stages in the learning process: 
1. Immediate feedback – at the point of teaching.
2. Summary feedback - at the end of a lesson/task. 
3. Next lesson feedforward – further teaching enabling the children to identify and improve for themselves areas for development identified by the teacher upon review of work after a previous lesson had finished. 
4. Summative feedback – tasks planned to give teachers definitive feedback about whether a child has securely mastered the material under study. 
Sharing Good Practice:
Visualisers

The teacher should  share extracts from pupils’ work, using either a visualiser, scanning it or by typing out a couple of lines and displaying them on the interactive whiteboard, at first showing good examples. This can happen during the lesson , or as a starter or plenary. This will be an integral part of sharing good practice in  lessons, visualisers should be a commonly used tool in all classrooms, set up and ready to use in every lesson.
Modelling

E.G. Teachers can also write examples on a whiteboard and use a board-marker pen to demonstrate finding and editing mistakes; this approach works particularly well in KS1. Children will then have a short period of time to proof-read their work, checking for similar errors and putting them right. Children will support each other, where appropriate, in the identification and correction of mistakes. Within the editing section of the lesson, for example, the teacher might show a different couple of pieces of work. The children would then suggest together how this might be improved. Then, in their pairs, they read together each other’s work, and suggest improvements alterations and refinements (using  post-its), which the author of the piece then adds, in purple pen, to help the teacher see what changes the child has made. 
The Feedback Triangle:
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        Work independently without teacher input


Need brief prompt/hint


          Need clues - narrow down where problem lies without 

                                     being too specific 


Need modelling of correcting errors 

    before working independently


Tell what to correct 
           & where 

Teachers will start out with the assumption that children can all work independently with prior input and only increase the amount of intervention if the pupil can’t get on without it. 
Pupil Articulation Of Learning

Children should be able to answer the following questions which should be discussed  

during lessons. This also requires them to know and be working regularly on individual or year group targets.

· What am I learning in this lesson?

· What skills or knowledge am I learning in this lesson?

· Why am I learning this (what is the final outcome) and how will it help me?

· How will I know that I have been successful in this learning?

Where am I on the learning journey and how can I get to the next stage?

Pupils should be able to refer to their targets or statements for their year group, in the front of their books.

Think  Pink/ Good To Be Green

Pink highlighters should be used to highlight areas you want to draw a child’s attention to so that they can redraft or correct or improve.

A green highlighter should be used to draw attention to elements where targets have been met, exceeded or where you want to highlight positive achievement.
Presentation of Marking:

· Handwriting mirrors school policy

· Marking should be completed in a pen of a different colour to the one the child is using.

· Correct grammar and spelling is essential in teacher’s comments.

Deep Marking.

Teachers should focus first and foremost upon the learning intention of the task. The emphasis should be on positive feedback.. There are examples included in subject sections.
Deep marking will allow a child to consider an error and make a correction as soon as the book is given back to them. It

· Highlights achievement

· Identifies misconceptions

· Allows consideration of correction

· Gives the next step

When deep marking teachers will:

1. Read the entire piece of work and comment upon all or specific parts, depending on focus.
2. Highlight  using Pink and Green

3. Comments should include a positive and a ‘next steps’ element.

4. Challenge questions are appropriate.

Subject Specific Guidance
Foundation Subjects:

(Art/ DT/ music/ history/ geography/ PHSE/ MFL/ PE / ICT/RE)

· Work should be deep marked at least twice in a given unit, against subject specific skills and knowledge, one of these two should be an extended write (not in subjects such as art/ PE )
· Cross curricular application of basic skills should be given high profile and feedback given accordingly. This may be oral or written with the expectation that impact is evident.
· Cross curricular, extended write should be quality marked in line with extended writing expectations.
Marking and Feedback in the Early Years Foundation Stage

In the Foundation Stage, marking and feedback strategies include:

Meaningful verbal praise and challenge
Children beginning to annotate their own work and pictures

Oral dialogue with children about their play, work or special books

Simple next steps by the end of Reception.

Annotated level of support from adults
Maths
	Day
	Lesson
	Marking type 

	Monday
	Arithmetic 
	Peer marking/whole class/teacher to oversee common errors (Use as basis for basic skills teaching during the week) 

	Tuesday 
	Maths lesson using current objectives taken from Liverpool plans 
	Incidental and addressing target group

	Wednesday 
	Problem solving approach – previous objectives (at distance learning) 
	In depth marking/ feedback/next steps – Use misconceptions as starter and precision teach at the start of next lesson. 

	Thursday 
	Maths lesson using current objectives taken from Liverpool plans – starting lesson with precision teach from problem solving marking, opportunities for children to address misconceptions. 
	Incidental and addressing target group


	Friday 
	Maths lesson using current objectives taken from Liverpool plans 
	Incidental and addressing target group

Feed into next weeks plans


** As you can see you will be required to complete one in depth marking each week with the opportunity for teacher to oversee Arithmetic marking to address common errors. On the other days’ teachers are to use their own professional judgement – peer marking etc. 
How it will look.

Monday – Arithmetic lesson (all four operations, missing box, inverse, fractions and percentages dependent on year group objectives) 

Lesson introduction - Engaging game (Example - Top marks Hit the button)

Highlight particular question types you have identified as common misconceptions and teach skill of at least 3 question types. 

Children to start lesson – mini plenaries throughout to address further questions identified. 

Example questions: 

Provide the children with a range of question types. Highlight common errors. 

In year 4 I found that I am always revisiting -

Fraction of a whole

Multiplying and dividing by 10,100 and 1000

Missing box question type (not all inverse!) 

Subtraction – Exchanging and regrouping

I would start the lesson by looking at such question types, revisit ad review before children start. I would revisit further questions identified throughout lesson as part of mini plenaries. 

Development: Provide children with a range of questions to apply skills.

Marking – Peer mark or whole class marking. Teacher to have an oversight of common errors and use this as a basis for basic skills teaching throughout the week. Could be as a starter type question, morning mission etc.

Tuesday – Maths lesson current objectives taken from Liverpool Plans. This might be skill base practice with an opportunity to problem solve and reason with an extended challenge dependent on where you are up to with teaching sequence. 

Wednesday – Application/reasoning day: 
Lesson intro: 
Use previous/continuous objectives as focus for skill based teaching on the day of your application lesson: these objectives will have been previously taught, so this part of the lesson is more of a recap. However, you may need to precision teach some objectives because of lockdown based upon formative assessment taking place in class. 

Development: 
The children should then be presented with a range of application type questions centered around any previous objectives taught. 

Marking – For this lesson an in depth mark is required.  Your marking should focus on pinpointing misconceptions, addressing gaps and providing next steps/deepen understanding/challenge. Your findings should inform the start of your next lesson, therefore misconceptions are addressed, it becomes meaningful to the children and it can be addressed/dissected as a whole class with the intention of motivating learning further. 

Thursday – Start lesson with precision teaching of misconceptions found in previous lesson (problem solving/application/reasoning lesson). Provide opportunities for children to apply skill to address misconceptions. One approach could be that children first discuss in pairs any errors they have identified. Allow them to become maths detectives - this might take some training but it will mean that the children are working harder than the teacher and becoming responsible for their learning an invaluable approach to motivate learners. 

Main lesson - Current objectives taken from Liverpool Plans. Revisit skill base practice with further opportunity to problem solve and reason along with additional challenge. 

Friday - Current objectives taken from Liverpool Plans. Revisit skill base practice with further opportunity to problem solve and reason along with additional challenge. 

English Marking

Children Editing and Improving

During writing lessons, the teacher will either circulate or work with a specific group identifying strengths and weaknesses in both the technical accuracy of the writing; spelling errors, punctuation omissions, and other transcription mishaps as well as things to do with the sophistication of the writing/content. All Writing lessons will end with editing activities where children receive whole class feedback about strengths and areas for development that the teacher has noticed during the lesson. Work will be shared using the visualizer and the children will then suggest together how this might be improved.  Following this the children will have a short period of time to proof-read their work, checking for similar errors and putting them right. Children will support each other, where appropriate, in the identification and correction of mistakes. Purple polishing pens will be used to make corrections and improvements to their work. In all phases?
Deep Marking Extended Writing 

All extended pieces of writing in English, Big Write and Foundation Subjects will be deep marked and children provided with individualised written feedback. This mark will follow the children’s own editing and improving. 

· A green highlighter will be used to highlight successes linked to the expected outcomes

· Some grammar and punctuation errors that have not already been corrected by the child corrected throughout the piece in the teachers marking pen

· Three spelling mistakes should be highlighted pink with sp written next to them. This indicates that the child should know the word or is expected to search for the correct spelling independently. When children are given their books back they must write the correction in the margin. These could be subject specific words that are displayed in the classroom, high frequency words or words from the National Curriculum word lists for that year group

· The teachers end written comment will direct the children to edit and improve an aspect of their work immediately. The aspect that is expected to be edited and improved will be highlighted pink and the teachers comment will support the improvement. Children will be expected to read and respond to the comment by making the suggested improvement underneath. This should happen as soon as the piece of work has been marked. 

Presentation

Children will receive regular verbal feedback on the presentation of their work and high expectations with regards to presentation will be continually shared with the children. Feedback will be given during the lesson or at the end of the lesson and children will be expected to reflect on and continually improve the presentation of their work. Common errors (for example incorrect joins, lack of ascenders/ descenders, inconsistent letter sizing, lack of pride in presentation) should be picked up on and modelled to the whole class, by the teacher, at the next appropriate opportunity. The visualizer will be used to model presentation expectations and to share good examples. There should be an impact of feedback in subsequent work over time.
General 

The level of adult support must be indicated on all pieces of work.
Big Write 

	Lesson Type
	Marking Expectations

	Week 1- Analyse a good example
	Discussion based verbal feedback

	Week 2- Whole class shared write 
	Discussion based verbal feedback

	Week 3- Focused paragraph 
	Children editing and improving at the end of the lesson. 

Written feedback in the form of a deep mark at the end of the completed paragraph 

	Week 4- Group / paired write 
	Children editing and improving throughout the lesson with the teacher highlighting common misconceptions 

	Week 5/6/7- Full Write
	Children editing and improving at the end of the lesson. 

Written feedback in the form of a deep mark at the end of the complete piece


English 

	Teaching Phase 
	Marking Expectations

	Immersion
	Discussion based verbal feedback

	Analyse  
	Discussion based verbal feedback

	Plan 
	Children editing and improving at the end of the lesson. 

Written feedback in the form of a deep mark at the end of the completed plan

	Write 

(Including any incidental writes completed during the unit) 
	Children editing and improving at the end of the lesson. 

Written feedback in the form of a deep mark at the end of the completed piece


Examples

· Remember the letter g sits on the line and has a descender. Please have a look at mine and write 5 of your own.

g     g     g  

· Remember we use ‘their’ when something belongs to someone and ‘there’ any other time. Complete the sentence below with the correct one

            They laid out _________ coats.

            They sat _________ all day. 

· Have a look at your past tense verbs. Can you try and find out the spelling rules to turn the words below into the past tense?

           Carry 

Try 

Cry

· When a question is being asked you must use a question mark. Punctuate the end of these sentences

Where did you get that teddy from

He climbed over the wall to get to the river

· This paragraph is missing full stops and capital letters. Can you please use a coloured pencil and go back through this part and punctuate it correctly? 

· You have lots of main clauses here but no conjunctions or full stops. Write this out again to include this important punctuation. (this comment would link to a section in the child’s written work that has been highlighted in pink)

· This story should be in the past tense yet your verbs here are in the present. Write this again in the past tense. (this comment would link to a section in the child’s written work that has been highlighted in pink)

· Your writing lacks complex sentences. Can you write a complex sentence by adding a suitable subordinate clause to the main clause?

Spain is a popular tourist destination, ___________________________

· You have used the adverb ‘quickly’ a lot. I want you to find some synonyms for ‘quickly’ then use on in a sentence of your own below.

· To strengthen this description can you use a simile/ metaphor to describe the water? 
Appendices.
Appendix 1

How Will this impact on my Teaching Practice?
Example:

During Monday’s Literacy lesson the Teacher will plan the lesson in the usual manner considering LOs , unit and needs of the class. During the independent learning part of the lesson they will either circulate, spot marking or work with a focused group , following the assessment of the previous days working  (the triangle group)
After the lesson the teacher will collect in the pupils books – all open on the page worked on, they will look through using information from the lesson and from their assessment of the completed work to grade the class into 3 general groups. Triangle- those who need intervention/ revisiting the next day, with an adult in a guided group or with some separate input, Smiles- those who need some revisiting/ editing/ revision  and Stars- those who have achieved and need to move on.

The teacher will then adjust their planning/ resources for the following day. They will still differentiate in the same way for different ability groups.  During Tuesdays lesson input, the teacher will address the main learning points for the lesson objective alongside those gathered from assessment of Monday’s lesson. The teacher may then give the triangle group a separate input during independent work, or work with them as a group to guide learning, or direct another adult to work with them.

Monitoring For Impact

The impact of feedback will be monitored mainly through book sampling by SLT and subject leads. EG The Literacy lead may look at the impact of feedback and intervention in the area of grammar or spelling. Although marking comments may not be as visible as they used to be, the effectiveness of the Teacher’s feedback should still be evident in pupil progress. If for eg there is no improvement in a child’s letter formation or handwriting over a half term, there would be a question about the impact of feedback- and this would occur whether the feedback is oral, modelled or written.

Supply teachers

 Supply teachers are expected to mark to the criteria set out in this policy. Supply teachers should initial any work they mark.

Monitoring the application of this policy:

Children’s books will be monitored by SLT periodically with verbal and written feedback given to individual staff members and key points to move the school forward shared with all. This will be timetabled.

Appendix 2.

Some Help For Giving Verbal Feedback:

Motivational phrases to encourage children to recognise what’s good about their work 

• Let’s take a look at what’s good about this…

• I really like this idea, because…

• Ooh, that’s a great way of…

• I hope you continue to use that.

• That’s a brilliant idea. Any others?

• Why do you think I chose that one?

• Let’s go for…

• Excellent. Now see if you can…

Phrases to encourage “magpie-ing” from modelling, examples and WAGOLLs

• Could you use…?

• Let’s bank that one.

• You can magpie that from my example on the board.

• Jot some of these ideas down as we go along.

• Think back to ____ and save that.

• Make certain you jot that down somewhere to remind you to use it from now on.

Phrases to encourage looking more closely/ thinking/speaking further

• How else could you do this?

• What do you think would work?

• What might you do here…?

• Keep going.

• What else could we have?

• Just think about that for a moment.

• The first thought not always the best thought. Have another go.

• Push yourself. It’s going to be much more powerful if…

• Now let’s think about this…

• We could say/do …… but I think we could do better than that.

• Do you think we should say ….. or …?

• Can you say a little more about that?

• What is that most important thing that is needed here? 

Phrases to encourage children to check and evaluate their work

• Let’s just read that and see how it sounds

• Let’s reread it and that may help you to do the next part

• Are you pleased with…?

• Can you spot…?

• Now what is needed…?

• Does it all fit together logically?

Phrases to add in extra challenges

• Now try...

• Now let’s think about…

• What could we use to …?

• How could we make this more…?

• We’ve got ---------- what else do we need? What could follow? You tell me.

• How can we make _______ more interesting?

• See if you can get a list/diagram/table going now.

Keeping it pacy

• Quick! I need the next sentence/another fact/piece of information.

• You’ve done that – what’s next?

• One minute to do….
Appendix 3.
 What it looks like Evidence (useful pointers for observers) 

Immediate 
· Includes teacher gathering feedback from teaching within the course of the lesson, including mini-whiteboards, exercise books, etc. 

· Takes place in lessons with individuals or small groups. 

· Often given verbally to pupils for immediate action.

· May involve use of a teaching assistant to provide support of further challenge. 

· May re-direct the focus of teaching or the task. 

Lesson observations / Learning walk /Pupil interview Summary

· Takes place at the end of a lesson of activity

· Often involves whole groups or classes 

· Provides an opportunity for evaluation of learning in the lesson 

· May take form of self or peer-assessment against an agreed set of criteria 

· May take the form of a quiz, test or game score

· In some cases, may guide a teacher’s further use of review feedback, focusing on areas of need

· Some evidence of self and peer-assessment 
· Whole class feedback sheets 

· Quiz and test results may be recorded in books or logged separately by the teacher Feedforward: ‘the next step 

· For Writing in particular, often a significant  part of the next lesson will be spent giving feedback to the class about strengths and areas for action

4.Intervening when children find editing hard 

A few children will need more support than this in order to be successful at improving their own work. Younger children in KS1 in particular may need more support as they learn to become independent, although many young children are quite able to edit and proof-read independently with consistent and regular teacher modelling. As with all intervention, teachers should always seek to use the minimal level possible (using the feedback triangle, p5), only escalating to the next level if the child still needs further support. Some children may need a gentle prompt to narrow down their focus when looking for mistakes, for example a brief written comment alerting them that there are some missing full stops. Or a simple pointer to ‘improve the adjectives’ etc. This would be in addition to, and not instead of, the teacher modelling editing for these before the independent section of the lesson. Others might need even more support and need to be provided with clues to help them. 

The teacher will regularly need to do direct work modelling how to overcome errors. An adult might then support the group in identifying errors and corrections. But what the teacher is not doing, as previously has been the case with intense written marking, is using a marking code that does all the error identification for the pupil as this takes away any responsibility from the pupil at thinking hard about how to improve. 
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